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Key Components of Teaching Reading

= Phonemic awareness
= Phonics

= \Vocabulary

= Fluency

= Comprehension

A Non-Fluent Reader

What is fluency?

The ability to read
"like you speak"
in terms of:

- Accuracy

- Rate

- Expression

Oral reading fluency correlates
highly with reading comprehension.

Results from a study of special education students by Fuchs,
Fuchs, Hosp, & Jenkins, 2001

Validity
Measure Coefficients

Oral Recall/Retell .70
Cloze

(fill in the blank) 72
Question Answering .82
Oral Reading b
Fluency _91
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Curriculum-Based Norms in Oral Reading Fluency

. Fall | Winter | Sprin . Fall | Winter | Sprin
Grade|Percentile wepm| wepm WF():PN?* Grade|Percentile wePM*|l wepm WF():PN?*
90 81 111 90 166 182 194
1 150 .23 | .83 S [ .50 | 110 | 127 | 139
25 12 28 25 85 99 109
10 6 15 10 61 74 83
90 106 125 142 90 177 195 204
75 | 79 | 100 | 117 | 75 | 153 | 167 | 177
2 | 50 | 51 | 72| 89 . 6 50 ).127 | 140 | 150
25 25 42 61 25 98 11 122
10 11 18 31 10 68 82 93
90 128 146 162 90 180 192 202
.75 ) .99 | 120 | 137 | 75 | 156 | 165 | 177
3 50 | 71 | 92 | 107 7 50 128 | 136 | 150
25 44 62 78 25 102 109 123
10 21 36 48 10 79 88 98
90 145 166 180 90 185 199 199
5 19 139 ) 152 U A= T L O O A2 N Y
4 | 50 | 94 | 112 | 123 8 | 50 | 133 | 146 | 151
25 68 87 98 25 106 115 124
10 45 61 72 10 77 84 97

*WCPM = Words Correct Per Minute

Hasbrouck, J., & Tindal, G. A. (2006, April). Oral Reading Fluency Norms: A Valuable Assessment Tool
for Reading Teachers. The Reading Teacher, 59(7), 636-644.
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Students become fluent by reading.

Just setting aside
time for independent

silent reading is not
sufficient.

‘ National Reading Panel Report, 2000
Free: www.nationalreadingpanel.org

In 10 minutes of independent reading...

A fluent reader might A struggling reader might

read 2,000 words. read only 500 words.

Equal practice time, unequal practice

Research-Proven Strategies

Teacher
Modeling
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Research-Proven Strategies Research-Proven Strategies
Teacher Repeated
Modeling

Téacher'
Modeling

Repeated
Reading

Progress
Monitoring

A Powerful Strategy

Teacher
Modeling

Reading f

Repeated:—

The Original Results

The table below shows the mean number of words read
correctly per minute and average number of words
gained per week.

Average
October | November | March | Weekly Gain
Mean Mean Mean
= Phase 1 Phase 2
Progress | - Special
: PP Educati {
Monitoring ucation | 34.0 50.7 {2.35
Title T 50.2 58.7 87.6 |1.23 -2.15
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Steps of the Strategy

Select a Story
The student selects a story.

Key Words

The student reads the key words and their definitions along with the audio, tracking and
subvocalizing with the narration.

Prediction

The student uses the title, picture, and key words to write a sentence that predicts what the story
will say about the topic.

Cold Timing

The student times himself/herself for one minute, orally reading the selected story for the first time
and marking unknown words.

Graph Cold-Timing Score

The student/computer graphs the number of words read correctly in the one-minute cold timing.

Read Along

The student reads the story along with the audio a predetermined number of times, tracking and
subvocalizing with the narration.

Practice

The student practices reading the story, without audio support, several times until able to read at
the predetermined goal rate. The student times each practice and records practice scores.
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Steps of the Strategy, continued

Answer the Questions

The student answers the comprehension questions.

Pass

The teacher times the student for one minute and counts the student's errors while the student
reads the story aloud. To pass, the student must reach the goal, make three or fewer errors, read
with good expression, and answer the questions correctly.

Graph Hot-Timing Score

The student/computer graphs the number of words read correctly in the hot timing.

Retell/Summary

The student retells the story or writes a summary. Teachers can score the summary by counting
the number of words or ideas learned from the story written in a specific amount of time.

Word List

In the Phonics series, the student practices the word list until able to read a predetermined number
of words in one minute.

Notes

After completing a story, the student immediately starts the process over again by selecting a new
story.

At the end of a class period, each student makes note of the step on which s/he is working. The
next day, the student resumes with the step where s/he left off.

Teachers should continually monitor student performance. After the student completes 12 stories
in a level, the teacher and student decide whether the student should continue in the same level
with the same goal, adjust the reading-rate goal, or move to more difficult reading material.
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Teacher Responsibilities Planning and Setting Up

Think like an
efficiency expert.

- Increase time
spent reading.

- Increase the

* Planning and Setting Up
» Placing Students

» Implementing the Steps
= Monitoring Student

Performance number of
words read.
A Sample Story Comprehension Activities

Read Naturally

ety P iy o T
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Determining Level

1. Estimate reading level.

2. Conduct timing,
counting errors.

3. Calculate score.

4. Determine whether
tested level is
appropriate.

5. Continue to test if
needed.

Setting Goal

Determining Initial Placement

Placement Table

1.0 ta 2.0 30-60 wcpm

3.0 0 5.0 60-80 wcpm

56to0 7.0 80-100 wecpm
8.0 100-140 wcpm

Grades 1-4: placement score + 30, rounded to nearest 5
Grades 5+: placement score + 40, rounded to nearest 5

Workbook
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Read Naturally” Step

1. Pick a story.

2. Read along to learn key words.

3. Write a prediction. W/

-

4. Do your cold timing. ?

S. Graph your score in blue.

8. Answer the questions.

9. Pass the story. 0

10. Graph your scores in red.

11. Write a retell, or practice word lists.

I

maﬂq?t/ugally Copyright & 2008
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1. Select a Story

Click a picture to select the story
you want to read.

Key Words

Click the words to hear them and to
learn what they mean.

Prediction

Use the picture, key words, and title
to predict what the story is about.

Cold Timing

Time yourself reading, and then
view the graph.

Read Along

Read along as the narrator reads the
story to you.

Practice

Practice reading without the
narrator's voice.

Quiz
Answer the quiz questions about the
story.

Retell

Write what you learned from the
story. (Phonics levels skip this step.)

Pass

Read the story to your teacher, and
then view the results together.

10 Copyright © 2010 Read Naturally, Inc.
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Read Naturally” SE Steps

» Opening
'\Q@/ Student Stories
Double-click the Read
Naturally Student Stories icon,
and then enter your password.

Closing

Student Stories
Click the Quit button. If you
did not finish the story, you
must continue it next time.

Repeating Instructions
- Click the speaker
picture to repeat the
instructions for a step.

" Using the Reading
== Guide

Turn the reading guide on
or off before you start reading.
The reading guide highlights
each line as you read.
Starting the Timer
When you click the
Start button, the timer
starts timing you while you
read the story.

Stan

Stopping and
Restarting

Stop Click the Stop button
if you want to stop reading so
you can start over.

l Finishing a
Story

Click the Finished button
when you finish reading
a story.

B R Progress Bar
e The bar at the
top of the screen shows the
step you're currently doing, the
steps you've completed, and
the steps you still have left.

Phonics Levels

Instead of the
Retell step, you practice
reading and then pass word
lists after passing the story.

Copyright 1 2006




Fluency

200
195
190 ®
Read Naturally
180
175
170 Comprehension
165
160 Open-ended: 5
155 Inferential: 4
150 Vocabulary: 3
145 Detail: 2
140 Main Idea: 1
135
o sy | | [ [ LT
125
120
115 Retell
110 100
105 95
100 90
95 85
90 80
85 75
30 70
75 65
70 60
65 55
60 50
55 45
50 40
45 35
40 30
35 25
30 20
25 15
20 10
15 >
10 0
5 Story
0 Retell Score
Story
Goal
A Words Read
5] Errors
© Score
.. Words Read Name
g Errors
Score
Expression Level Start Date
Prac. to Goal
Date Passed
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WI Mmmth

Str 17, Trcks 1-4

Rvw K Wrds'
cvmn ppl frm Ing g tht Ivd n cvs oy
tst flvr 77
mt th flsh f n nml; fd =
pints lvng thngs tht r nt nmls \

W
Wrt a Prdctn "W’
Rd th Str*

Wid y t a pc f mt tht ws 10,000
10 | yrs Id? Thts whtascntstdd. Hta
21 | pc fmt frm a wl mmmth. H wntd t
31 | knw wht cvmn t nd hw thr fd tstd. t
41 | hd bn frzn 1l fths yrs. Thts wh t hd
53 | nt spld. Th scntst 1kd th tst f wl

62 | mmmth mt.

64 Th wl mmmth 1kd a Ittl bt lk n

73 | Iphnt. t hd a bg trnk nd Ing tsks. t

wrds rd

- rrrs =

83

94
104
105
114
122
131
140
148

ws Is bt th sm sz s n Iphnt. nlk th
Iphnt, th wl mmmth hd Ing frtkp t
wrm.

Ths gntl nml 1kd t b wth thr wl
mmmths. tlkd tt plnts. Flwrs, pn
cns, pn ndls, nd mss wr ts fvrt fds.

11 £ th wl mmmths dd thsnds f yrs
g. N n knws wht hppnd t thm.

wrds rd gl

- s =

cld scr

ht scr xprssn dt pssd

Note: Read Naturally has removed the vowels from this story for presentation purposes.
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nswr th Qstns

1. Wht s th mn d f ths str? 3. Wht ds spld mn n ths str?
a. Cvmn t wl mmmth mt. a. rttd
b. Th wl mmmth lkd a 1ttl 1k n Iphnt. b. frzn

c. Th hg, plnt-tng wl mmmth lvd Ing g. c. thwd

2. Hw ws a wl mmmth dffrnt frm n Iphnt? 4. Wh ddn't th scntst gt sck whn h t th wl

a. thd fr. mmmth mt?
b. t hd a bg trnk. a. H lkd th w t tstd.
c. twsvrlrg. b. Cvmn Iws t t.

c. t hd bn frzn.

5. Hw r Iphnts f td 1k th wl mmmths f Ing g?

Nmbr Crret:

Wrt a Rtll f "WI Mmmth"

Nmbr f Wrds Wrttn:
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Read Naturally’ Curricula
Read Naturally Masters Edition (ME)

Read Naturally ME implements teacher modeling, repeated reading, and progress monitoring to accelerate
reading achievement. Students build fluency using printed stories and audio recordings. Resources are also
available to enable blind and visually impaired students to take advantage of Read Naturally ME.

Read Naturally Software Edition (SE)
Read Naturally SE implements teacher modeling, repeated reading, and progress monitoring to accelerate reading
achievement. Students build fluency using computer software with stories and audio included.

Group and Tutoring Edition (GATE)
GATE combines direct instruction for phonemic awareness, phonics, and fluency while supporting comprehension
for small groups. Each lesson includes a teacher script and nonfiction story.

One Minute Reader’
One Minute Reader is a home reading program based on the Read Naturally strategy. One Minute Reader is a
motivating system that improves fluency and comprehension.

Word Warm-ups’
Word Warm-ups is a quick, timed, independent program for developing mastery and automaticity in decoding
words with common phonics patterns, two-syllable word patterns, prefixes and suffixes, and multisyllabic words
with Latin and Greek roots.

Take Aim! at Vocabulary™
Take Aim is a vocabulary program that teaches students sophisticated, high-quality words in a set of audio-
supported lessons. Target words are taught in the context of high-interest, nonfiction stories.

Signs for Sounds”
Signs for Sounds is a systematic, teacher-directed spelling program that teaches regular phonics elements and
syllable patterns. Students learn to spell high-frequency words with both regular and irregular spelling patterns.

Read Naturally’ Assessment Tools

Reading Fluency Benchmark Assessor (RFBA)
RFBA is used to quickly assess the reading fluency of students. RFBA includes field-tested passages and software
reports with information that helps educators plan instructional or intervention programs.

Reading Fluency Progress Monitor (RFPM)
RFPM enables educators to closely monitor the development of students receiving targeted fluency instruction.
Each level includes field-tested passages, instructions, and graphs for recording results.

Quick Phonics Screener (QPS)
QPS is an informal, individually administered diagnostic assessment. Educators can use the results to plan
instructional or intervention programs in basic word-reading and decoding skills.

Learn More o View a Free Webcast ¢ Download a Free Sample
Visit the Read Naturally website to learn more about Read Naturally's curricula and assessment tools, view free
webcasts, download free samples, view video demonstrations, and request more information.
www.readnaturally.com ¢ www.oneminutereader.com
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Position (check all that apply)

O Classroom Teacher 0[O Reading Specialist O Title I Teacher O ELL/ESL Teacher

O RTI Coordinator O Technology Specialist O District Administrator O Curriculum Director

O Speech Pathologist O Professor O Parent O Library/Media Specialist
O Student O Psychologist O Administrator O Tutor

O Spec. Ed. Teacher 0O Principal O Other

Students (check all that apply)
O K-3 O4-6 O7-9 O010-12 O Adult

Reactions to the Presentation

1 How would you rate the presentation? (Poor) 1 2 3 4 5 (Excellent)

Comments

2 How much information did you gain that you can use in your work? (None) 1 2 3 4 5 (Very Much)

Comments

3 How can we improve this presentation?

4 How did you hear about this presentation?

Provide your contact information if you would like more information.

Name

Email (Required)

School Name

School Address (Mailing)

City State Zip

School Phone ( )

O check if this is your home address
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